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Aims and Focus of Workshop
Workshop on Social Development and Urban Poverty
Dates: February 22 -  26, 1993
K entucky A irp o rt H ote l, Harare, Zim babw eVenue:
Contact: E d ito r, Journal o f Socia l Developm ent in  A fric a , School o f Socia l W o rk , P  Bag 
66022, K op je , Zim babw e, T e l: 750815.
Sponsors: Overseas Developm ent Adm inistration (B ritish  Developm ent D iv is io n  Central A fric a )
Organisers: Journal o f Socia l D evelopm ent in  A fric a , School o f Socia l W o rk
Participants: T o  be draw n from  Southern A frica n  countries: Botswana, Lesotho, M a la w i,
M ozam bique, N am ibia, Sw aziland, Zam bia and Zim babw e. A ls o  participants from  
U n ive rs ity  C o llege , Swansea.
Aims of the Workshop:
a) T o  discuss issues o f social developm ent w ith  specific reference to urban p overty.
b) T o  facilita te  an exchange o f experiences on problem s o f p overty in  southern A fric a .
c) T o  exam ine the social consequences o f structural adjustm ent program m es, especia lly as they 
relate to urban poverty.
d) T o  discuss the im plications o f urban poverty fo r social w o rk  education and practice, in  
particular, fie ld w ork .
Focus of the Workshop:
• The W orkshop w ill focus on the problem  o f urban p overty, look in g  at issues such as defin ition  
o f problem s, intervention strategies, social p o lic y , the w ay forw ard , analysis o f students’ 
experiences w h ile  on fie ld w o rk , etc.
• C ountry structural adjustm ent and econom ic reform  program m es w ill be review ed.
• The W orkshop w ill also address the issue o f popular participation and accountab ility, w ith  the 
objective o f m aking central and local governm ents m ore accountable than they are.
• Specific services such as housing, health, com m unity services, personal socia l services, social 
security, research, etc, w ill be evaluated in  their re lation to urban poverty.
• F ie ldw ork , w ith  its im plications fo r social w ork  education and practice, w ill be exam ined.
Papers will be two-pronged:
a) Focus on country w ith  discussion o f urban p overty, extent o f problem , intervention strategies, etc.
b) Focus on fie ld w o rk  regard ing its  ro le  in  tra in ing social w orkers and urban developm ent; and social 
development tra in ing w ith  special reference to fie ld w ork .
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“Rethinking Fieldwork Education and Practice in Southern 
African: Lessons from Botswana”
Barbara N Ngwenya and Tracey Mudede *
Introduction
The purpose o f this paper is  not so m uch to critique  what is cu rren tly the practice o f fie ld w o rk  in  
southern A fric a  in  general, and in  Botswana in  particular. M a jo r discussions regard ing the ro le  o f 
fie ldw ork education in  the context o f a developing country have been debated at length b y several 
authors (Kaseke, 1986; M uzaale, 1988; A n krah , 1986; H a ll, 1990, N jau , 1986). The  m ain focus o f 
this paper, therefore, is to consider, from  a developm ental and organisational perspective, ideally 
what ought to become offield education w ith  particu lar reference to Botswana. T h is  approach to fie ld  
education, obviously, does not suggest a blueprint, but rather a w o rk in g  fram ew ork fo r contextualised 
fie ldw ork education in  Botswana. Th e  approach is  therefore tentative and exp lora tory.
A n  attempt w ill be made to map out a plausible alternative to fie ld w o rk  education fo r Botswana. 
L o g ica lly , the practice o f fie ld w o rk  cannot be d ivorced from  the dom inant socia l w o rk  education 
methodology and issues pertaining to the Departm ent o f Socia l W o rk ’s “ organisational com petence” . 
The bottom  line , how ever, is  that social w ork  education in Botswana lacks structural cohesiveness 
as a necessary condition to spearhead a u n ity o f purpose and a sense o f com m unity am ong a ll those 
w ith a stake in  it  (that is , practitioners, educators, students and c lien t constituencies). Th e  practice 
o f fie ldw ork , therefore, is conceptualised as positing plausible opportunities fo r organised and 
purposeful social involvem ent based on the p rin cip le  o f: social work for development with equality 
and justice. The focus o f fie ld w o rk , we argue, should be w oven around the production and the 
delivery o f services to com m unities b y those w ho have a m ajor stake in  the process, sp e cifica lly, 
social w ork students and educators.
The thrust o f our argum ent is  that i f  socia l w o rk  education is  to  survive  m ajor structural shifts in  
the m icro (the u n iversity) and the m acro (the national) socio-econom ic environm ent, there is d ire 
need fo r the form ulation o f a ‘ ‘fo rw ard  lo o k in g”  p lanning strategy, and organisational perceptiveness. 
In  other words, social w o rk  education in  Botswana should establish appropriate structures to 
facilitate cost-effective productive activities, in itia te  strategic alliances w ith  com m unity-based 
organisations, and em bark on e ffic ien t and sustainable p rovision  o f services.
How ever, one cannot ta lk about “ p ro d u ctiv ity awareness”  in  fie ld w o rk  w ithou t reference to the 
social w ork educators ’ and students ’ a b ility  to undertake a social and c ritic a l analysis o f pub lic issues 
in the broader p o litica l environm ent. In  order to be issues-oriented, w e argue, the fie ld w o rk  approach 
should problem atise practice settings, w h ich  are seem ingly p o litic a lly  neutral institutions. Once a 
“practice setting”  is conceptualised from  the point o f v ie w  o f issues in  a specific fie ld  o f practice in  
relation to a specific constituency, isolated in d iv id u a l concerns in  the im m ediate environm ent are 
qualitatively transform ed to pu b lic  issues, connected to the ve ry  functions o f dom inant societal 
institutions. A n  issues-oriented practice o f fie ld w o rk , w e argue, is a c ritica l dim ension in  the overa ll 
political strategy fo r social w ork  educators and students. The alliance between practitioners and 
educators w ith  specific constituencies, w ill, in  the long term , invoke a sense o f com m onality o f 
interest by opening up issues fo r pub lic debate and action fo r social transform ation.
* Lecturers in  Departm ent o f Socia l W o rk , U n ive rs ity  o f Botswana 
(This paper is a condensed version of the original)
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Rationale for The Reorientation of Fieldwork Practice 
• "Reworking Critical Approach ”
F ie ld w o rk  is  an educational event as w e ll as a w ork  site. F ie ld w o rk  is a process o f social, cu ltural, 
p o litica l and educational a c tiv ity , and, therefore, the crucib le w ith in  w hich  educators and students 
synthesise and integrate their values in to  organised action (fo r exam ple, through concrete projects/ 
program m e developm ent, applied and participatory research undertakings). A tten d in g  to both 
process and product is thus a m ajor sh ift from  the traditional practice o f fie ld w o rk , w h ich  is p rim a rily  
a consum er o f resources, w ithout commensurate output in  the production o f tangible services to 
com m unities, and qualitative production o f social knowledge.
F ie ld w o rk  education has been n a rrow ly defined as a “ course”  w ith in  the social w ork  curricu lum , 
where the student is the locus o f attention, H am ilton and E lse , as quoted b y Kaseke (1986:55), define 
fie ld w o rk  as:
"... a: consciously planned set of experiences occurring in a practice setting, designed to move 
a student from their initial level of understanding, skills, attitude to levels associated with 
autonomous social work practice”.
B ogo &  V a yd a  (1986) conceptualise fie ld w o rk  as the blending o f know ledge, sk ills  and values w hich  
can be articulated and learned. O n  the other hand W ilso n  (1981) and Grossm an (1991) regard 
fie ld w ork  as an opportun ity fo r the student to engage in  a con flict-rid den  re a lity , to take independent 
action, to be resourceful and adaptable.
The problem  is , it is illu s io n a ry to assume that course w ork can p rovide the know ledge base suitable 
to meet the student’s learning needs and agency expectations. There is no congruence between course 
content and w ork  content thus lim ited  ( if  any) d irect s k ill transfer to practice. It  is therefore 
conceptually erroneous and p ra ctica lly incorrect to assume that once in  the fie ld , a process o f 
“ osm osis”  w ould  somewhat transpire to precipitate “conversion”  o f theoretical know ledge to 
practice sk ills .
A s  Fre ire  (1985) succinctly points out: “...there is no theoretical context if it is not in a dialectical 
unity with the concrete context”. The relationship between classroom  instruction and fie ld w o rk  
practice, therefore, should be d ia lectica l and re flective . Th is  condition w ou ld  enable students to 
engage in  a d ia lectica l process o f reconstructing new know ledge and sk ills , be it  in  the form al 
(classroom ) o r in form al (agency/com m unity) learning site. In  the w ords o f Shor and Fre ire  
(1987:11), students need com petency in  ‘reading to re w rite ’ w hat they are reading; in  so doing, 
d iscover the connections between the text and the context. The  a c tiv ity  o f learn ing, they argue, is 
characterised b y action, debate, c ritica l re flection , and shared social and p o litica l values. A s  Shor and 
Fre ire  further exp la in , i f  students are rem oved from  the cycle  o f producing new know ledge and from  
the cyc le  in  w hich  know ledge is perceived, the act o f kn ow ing is reduced to transference o f existing 
know ledge b y educators, w h ich  students m em orise fo r passing the exams.
A ge n cy structures facilita te  a particu lar process in  re lation to specific task and maintenance 
functions. W e  cannot expect, as educators, that structures w hich have not been established fo r the 
purpose o f ach ieving fie ld w o rk  education goals to be an appropriate site fo r socia l w ork  students to 
cultivate and advance their professional sk ills . Students are in  a co llis io n  course am idst con flic tin g  
hidden agendas (the agency and the department o f social w o rk ). The cru x o f the m atter evolves 
around: w ho has ow nership and contro l over what structures, and the extent to w h ich  they exert 
influence to facilita te  a particu lar process.
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• Internal Discord within “Received Models “ of Fieldwork
Social w ork educators in  Botswana, and elsewhere in  southern A fric a , have been o ve rly  concerned 
w ith m aking the “ received m odels”  (b lock  and concurrent) o f fie ld w o rk  “ f it”  in to  our local 
environm ent w ithout necessarily th inking about the developm ental objectives o f fie ld w o rk  education. 
Concurrent placem ent m odel is  a case in  point. It  has been deemed im practica l in  Botswana because 
o f the lim ited  w elfare agencies in  Gaborone, the capita l c ity  and location o f the U n ive rs ity  o f 
Botswana. The o n ly  option practical therefore is  countryw ide b lock placem ents. The  opportun ity- 
cost o f countryw ide placem ents is tremendous. T o  date, fie ld w o rk  costs have been ris in g  each year 
as the intake o f students increase to meet N ational Developm ent Plan targets. C ost-e ffective  
strategies therefore have to be sought w ithout necessarily w atering dow n the q u a lity and relevance 
o f fie ld w ork  education as a result o f budget cuts.
The conceptualisation o f fie ld w o rk  as a process and strategy go  beyond adm inistrative tasks and 
other log istic  considerations (w h ich  appear to preoccupy fie ld w o rk  coord inators). Th e  dom inant 
concept o f “ agency placem ent”  and the notion o f tripartite  alliance (student, placem ent agency and 
the un iversity departm ent), (see H a ll, 1990) therefore does not p rovide  us w ith  tools to develop 
fie ldw ork as a process and strategy in  social developm ent.
W e propose the concept of letsema -  “ workteam /cam p”  fo r fie ld w o rk  on the basis o f Tswana 
ethical and ph ilosophica l values based on m utual ob liga tion  and re c ip ro c ity , accountability to 
com m unity, in d iv id u a l and co llective  resp onsib ility, human w orth  and value. O u r values as 
educators have to echo what we do on the ground and w ho w e are in  re lation to our h istorical 
experience w ith  processes o f social change. W e  are b y no means nolstagic and espouse uncritica l 
rom anticisation o f the past, but rather, attempt to infuse a sense o f h isto rica l m eaning in  the 
relationship between w ork and learning.
From  a ph ilosophica l po int o f v ie w , the concept o f letsema (w orkteam ), underscores a u n ifyin g  
force and purposeful engagement b y tapping in  ind iv id u a l and co lle ctive  potentials, and provision 
o f differentiated rewards on the basis o f the value o f labour input. The  concept o f letsema denotes 
elements o f the tem porary and permanent, a self-sustaining netw ork o f support w h ich  o ffe r direct, 
timeous and situation-specific services to members o f the netw ork. In  this regard, the benefits 
outweigh the cost. The  concept o f workteam s, therefore, is appropriate as a developm ent tool fo r 
fie ld  practice.
I  w ill b rie fly  discuss, in re lation to Botswana, the fo llo w in g  pertinent issues in  the socio-econom ic 
context. These relate to issues o f spatial incongruence and cost-effectiveness, and what we refer to 
as “ tourist supervision” o f fie ld w ork .
• Spatial Incongruence, Effectiveness and Cost-Benefit
The m ajor reorientation o f fie ld w o rk  in  Botswana need to take cognisance o f several factors. F irst, 
spatial considerations. Botswana is a vast country, tw ice  the size o f France, a population o f 1,3 
m illion and the b irth  rate o f 3,4 % . Tw e n ty per cent o f the land contains about 80% o f the population 
along the eastern corridor. The  nature o f Botsw ana’s population d istribution  and settlem ent patterns 
is characterised b y densely populated villa ge -tow n s. O ther v illa ges in  the north -w est and south-west 
across the K galagadi Desert are connected to the m ain east road through a netw ork o f bitum inized 
feeder road system. The m ajor v illa ge -tow n s such as K anye, Serow e, M olep o lo le , M aun and 
M ochudi have a population o f over 30,000 to 60,000 inhabitants, and have w ell-deve loped  social 
service infrastructure. The southern and western part o f the country is  sparsely populated, the 
population ranges from  250 to 500 inhabitants.
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The v illa ge -to w n  settlement patterns provide an appropriate opportun ity fo r com m unity-based fie ld  
placem ent, that is , students’ “ workteam s” , o r workcam ps. These could  be organised on a d istric t o r 
single v illa ge  basis, on fixe d  o r rotational basis, the choice w ill depend on identified  needs and cost- 
effectiveness o f each strategy. The  p rio rity  w ill be to make the fie ld w o rk  program m es sustainable 
and cost-effective.
From  the foregone discussion, the practice o f fie ld w o rk  education in  a develop ing country needs 
to go beyond the question o f placem ent weeks in  quantitative term s, towards q u a lity o f placem ent 
in  terms o f student learning, com m unity service and professional accessib ility. The num ber o f 
placem ent weeks m ay serve to q u a lify  us fo r accreditation, but this does not mean w e know what we 
are a ll about. The workteam /cam p approach envisages several im plem entation options, nam ely:
a) selected v illa ge (s ) act as learning site(s), and w ould  be matched w ith  the particu lar issues to 
be addressed and students’ stated learning goals. Students w ork out the content o f learning and 
take the resp onsib ility o f organising the w ork process. The m axim um  size o f a workcam p 
should not exceed fifteen students
b) teams o f lecturers (tw o  o r m ore) w ho develop the learning program m e in  collaboration w ith  the 
com m unity, and practitioners in  w elfare agencies in  that lo ca lity . Th is  w ou ld  in vo lve  decisions 
regard ing the w orkable size o f each workteam
c) specified duration o f lecturer involvem ent in  the im plem entation o f the learn ing program m e, fo r 
exam ple tw o o r three weeks on the w ork site after w hich  students continue on the ir ow n
d) evaluation and re -p lanning. W e  envisage several layers o f evaluation -  ie  horizon ta l, that is 
student to student, fo llow ed  b y horizonta l sharing o f experiences through student-run seminars 
and/or use o f a fie ld w o rk  newsletter; and vertica l evaluation b y educators and collaborating 
practitioners. Th is  w ill include not o n ly  the evaluation o f the student perform ance d uring the 
placem ent period, but also the to ta lity o f the process in  v ie w  o f future planning.
* “Tourist Supervision” and Marginalisation
The  current practice o f fie ld w o rk  supervision can best be described as im prom ptu, w ith  lim ited  
degrees o f “ spot-check” tra in in g and v is it”  ( T -V ) .  A s  already m entioned elsewhere in  the paper, the 
tripartite fie ld w o rk  arrangement lacks cohesive structural support. Consequently, a rtific ia l conditions 
o f collaboration are created, and a fe rtile  breeding ground fo r what w e ca ll “ tourist supervision” . 
Educators spend m ore tim e on the road o r hotel in  room s, w ith  b rie f moments o f ‘ zoom ing’ in  and 
out o f “ placem ent agencies” .
The  use and q u a lity value o f “ contact tim e”  in  this regard is questionable since these “ one hour 
brisk v is its ”  are in va ria b ly m arginal to the needs o f the students and practitioners grappling w ith 
com plex issues on the ground. U nder these circum stances, the educators’ specialised sk ills  and 
know ledge is  inaccessible to the agency and the com m unity.
• Lack o f Community
A s  a dynam ic social m ovem ent, social w ork educators, necessarily have to be in vo lve d  w ith  concrete 
developm ent projects especia lly at grassroots leve l. F ie ld w ork  offers that opportun ity fo r dialogue 
and structural linkages. These linkages in va ria b ly contribute to the bu ild in g  o f a sense o f com m unity. 
A  com m unity in  the context o f this paper, refers to a body o f members w ith  a norm ative structure, 
assigned roles and a set o f expectations (P op lin , 1979).
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F ie ldw ork  has a ro le to p la y in  com m unity-bu ild ing through both students’ and educators’ 
increased levels o f involvem ent -  w ith  regard to students, through com m unity placem ents as 
workteams o r camps, w h ile  educators on the other hand w ould  be better organised to provide 
situation-specific s k ill tra in ing session according to specified need and participants in  a given 
learning site. Th is  w ould  be a goal-d irected, sk ill-transfe r tra in ing geared towards ra ising the level 
the educators’ accessib ility to the com m unity.
In  other w ords, com m unity-oriented student workteam s w ould  be organised in  collaboration w ith , 
but not focused on, ind iv id ua l agencies. Target groups have to be identified , and goals o f intervention 
operationalised in  the context o f im m ediate objectives. The workteam s, therefore, should be seen 
as build ing blocks fo r social know ledge and com m unity education and a foundation fo r future 
continuing education program m es fo r practitioners. It  is in  this context that we propose that the 
Department o f Social W o rk  establish a F ie ld w ork  Education U n it (as w ill be discussed later in  detail). 
The U n it w ill provide a structural fram ew ork and g ive  the fie ld w o rk  education program m e a 
com m unity orientation.
• <(The Crisis of Cohabitation”
Social w ork education is faced w ith  what we refer to as “ the crisis o f co-habitation in  the context o f 
the politica l econom y o f the U n ive rs ity  environm ent. The U n ive rs ity  o f Botswana is curren tly under­
going m ajor institutional restructuring in  relation to the governm ent’s intent to revise its po lic ies on 
subsidising higher education.
The Social W o rk  Departm ent is situated in  social sciences, and thus is subjected to con flic tin g  
demands and ro le  id en tity. O n  a d a ily  practical leve l, the leg itim acy o f social w ork  is derived from  
the “discipline” orientation, and is valued and judged as such b y p o lic y  m akers, be it  w ith in  the 
university or the governm ent establishm ent. Th is  has tw o  foreseeable im plications.
F irs tly, as a “d iscip line”  social w ork  is pegged against a basket o f other d iscip lines to determ ine 
its value in  the developm ent process, and in  accordance w ith  the law  o f supply and demand. Socia l 
work thus competes w ith , fo r exam ple, econom ics and statistics as a d iscip lin e  in  terms o f scarcity 
or competitiveness in  the open m arket. In  this context, s k ill is a com m odity and its value is determ ined 
by the market. Thus this status adversely affects the bargaining pow er o f social w ork  w ith in  the 
university structure, and the governm ent establishm ent.
Secondly, the unfortunate location o f social w ork  as a departm ent in  the fa cu lty o f social science 
has both direct and indirect effects. These could be observed, fo r exam ple in  the tra in ing m ethodology, 
where there is, an over-em phasis in  the d e live ry o f factual inform ation and subsequent regurgitation 
during examinations. The learning environm ent is biased against developm ent o f practice sk ills . 
Lack o f appropriate fa cilities such as a m icro -learn ing laboratory exacerbates the situation. A t  the 
end o f the day, social w ork  students are neither w ell-grounded in  an appropriate know ledge base, nor 
do they possess a package o f sk ills  w h ich  w ill enable them too redress these structural im balances 
as future practitioners. H yp o th e tica lly, fie ld w o rk  education is expected to p la y a synthesising ro le , 
but falls short o f these expectations due to situational discrepancies in  the p o litica l econom y o f the 
university environment.
Th ird ly, sooner than later, social w ork  educators at the U n ive rs ity  have to grapple w ith  the rea lity 
of spending cuts in  academic program m es. The  issue o f cost-effectiveness is central not o n ly  fo r the 
survival o f fie ldw ork per se, but also fo r the ve ry  continued existence o f the social w o rk  program m e 
within the fram ework o f the U n ive rs ity . Governm ent p rio ritisation  is dependent upon w hether social 
work is defined as a p rio rity  and a scarce discipline/profession, and to w hat extent the governm ent 
has to compete w ith  the private sector to retain sk illed  w orkers from  particu lar disciplines/ 
professions.
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F o u rth ly , fo r p o litica l and strategic reasons, fie ld w o rk  fo r social developm ent w ou ld  go a long w ay 
in  p la yin g  an am bassadorial ro le  b y  prom oting closer links between the Departm ent and governm ent 
m inistries, in  particu la r those w hich  hold coordination and d istribution powers (eg, M in is try  o f 
Finance and Developm ent P lanning and the M in is try  o f Loca l Governm ent, Lands and H ousing). 
T h is  could , in  the long run , d ire c tly  o r in d ire ctly induce “ o ffic ia l’ redefin ition  o f the functions, 
purpose and roles o f social w o rk  profession in  the context o f national developm ent.
F ifth ly , the Botswana econom y is undergoing m ajor structural shifts, and m ore recen tly, this 
phenom enon was h igh ligh ted  b y the M in iste r o f Finance and Developm ent P lanning 1993/94Budget 
Speech. F rom  the M in iste r’ s Speech, a 567 m illio n  pula budget d e fic it is fo re to ld  fo r the financia l 
year as a result o f a com bination o f factors ranging from  recurrent drought to reduced m ineral 
(diam ond) revenues. The  theme in  his Speech put emphasis on “ m utual social resp on sib ility” , a 
strong suggestion fo r “ se lf-re liance’ to take precedence over appeals to governm ent fo r assistance. 
A s  a parastatal, the U n ive rs ity  w ill be required to curta il costs, and boost its  leve l o f p ro d u ctiv ity  and 
e ffic ien cy.
In  practica l term s, this im p lies that social w ork educators can no longer afford to sit on the ir laurels, 
but rather em bark on a com prehensive fo rw ard -look in g  strategic p lanning whose focus is not o n ly 
the developm ent o f relevant academic programm es and research m ethodologies, but also com m unity- 
oriented program m es.
W e are liv in g  in  a consum er culture. The m ain thrust fo r social w ork education should be to make 
fie ld w ork  productive, in  term  o f goods and services to clients, and thus balancing the current 
orientation o f fie ld w o rk  in  particular, and social w ork education in  general, from  being a m ajor 
consum er o f resources. The  m ainstay o f social w ork fo r social education and developm ent w ou ld  be 
concretised on the basis o f im m ediate, m edium -and long-term  objectives w ith  verifiab le  developmental 
indicators.
O n the basis o f our com prehensive understanding o f m acro issues in  the econom y, educators can 
then operationalise fie ld w o rk  intervention strategy in  terms o f:
• student p ro d u ctiv ity in  com m unity projects
« professional com m unity service p rovision  in terms o f leadership developm ent
• establishm ent o f practitioners’ continu ing education program m e
• on -go in g  constituency-focused in -service  tra in ing workshops/sem inars, and partnership projects
• Departm ental (in d iv id u a l o r co llective ) competence in  applied research projects, p o lic y  evaluation 
etc.
Fieldwork Education : A Proposed Framework
The conceptualisation o f the F ie ld w o rk  Education U n it is w ith in  the fram ew ork o f the U n iv e rs ity ’s 
developm ent p o lic y  and the Departm ent o f Socia l W o rk ’s overa ll education and tra in ing o f 
professional social w orkers. The educational context o f the F E U , is that it  is a structure through w hich 
to educate professional social w orkers, w h ile  sim ultaneously p ro vid in g  services to both participating 
Com m unity-based R ura l Developm ent Outreach Program m es (C B O s ) and relevant governm ent 
departments, that is, strengthening their professional capacity and m aking professional services 
accessible to them.
D u rin g  the 1992 N ational F ie ld w o rk  Supervisors W orkshop, several issues were discussed w hich 
pointed to the need to broaden the ro le and scope o f fie ld w ork . These included, but were not lim ited  
to:
• C oordination o f pre - and post-placem ent orientation o f students in  re lation to addressing their 
specific educational needs.
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• Appointm ent o f a fu ll-tim e  F ie ld w ork  D irecto r from  the Departm ent o f Socia l W o rk  to 
coordinate a ll fie ld w ork  activities throughout the academic year.
• The need to establish fle x ib le  structures through w hich  to facilita te  program m e developm ent fo r 
continu ing education fo r practitioners already in  the fie ld .
• Inservice tra in ing workshops to upgrade practice sk ills  fo r specific co llaborating agencies in 
response to identified  area o f need.
• Inter-professional collaboration between social w orkers to id e n tify  areas o f com m onality and 
to enhance the e ffic ie n cy o f service d e live ry to specific constituencies.
• O n -go in g  tra in ing o f fie ld w o rk  supervisors to im prove the q u a lity o f fie ld w o rk  education.
• Research and docum entation o f fie ld w ork  experiences (from  students reports, experiences o f 
fie ld w ork  supervisors, and practitioners).
• Resource centre accessible to the Departm ent and practitioners in  the fie ld .
• A cce ss ib ility  o f expertise from  the Departm ent through com m unity service p rovision , 
establishment o f concrete relations between the Departm ent and rura l developm ent structures 
at grassroots leve l such as the Rem ote A rea  D w elle rs  D evelopm ent Program m es (R A D ).
The rationale fo r the establishm ent o f the F ie ld w o rk  Education U n it (F E U ) could  be summarised as
follow s:
a) Provision o f an adm inistrative backup and educational resources base fo r the Departm ent’s 
F ie ld  Education Program m e.
b) A  structure fo r strengthening and im provin g the q u a lity o f contact and partnership between the 
Department o f Social W o rk  and C B O s. F E U  w ill be the bridge between m utua lly supportive 
partners in  tra in ing and exposing social w ork students to the length and breadth o f socia l issues 
which characterises social w ork practice in  Botswana.
c) P rovision o f a form al structure fo r the Departm ent’s com m unity engagem ent w ith in  w hich  
continuous education, com m unity outreach program m es and in -se rv ice  tra in ing program m es 
fo r social w orkers in  the fie ld  and other associated professions in  the human service sector could 
be designed and im plem ented to address gaps in  the system  o f w elfare service provision . The 
collaborative engagement w ill in  the long run help strengthen the professional capacity o f 
agencies, in  particular grassroots. These outreach program m es lin k  the U n iv e rs ity  to the 
com m unity and the com m unity to the U n ive rs ity .
d) A  mechanism o f partnership and collaboration w ith  C B O s  through w h ich  the academ ic staff are 
grounded in  concrete realities in  the fie ld  and to develop relevant practice theory. Th e  U n it w ill 
serve as a tool through w hich  needs and service gaps can be id en tified , defined and hence 
appropriate program m es designed to address needs in  social w ork practice. C om m unity 
Outreach programmes and p u b lic  education are im portant not o n ly  fo r the purpose o f in fo rm ing 
the public about the nature and ro le  o f social w o rk  in  Botswana, but also to keep the Departm ent 
abreast o f changing needs o f d ifferent c lien t populations.
e) The U n it w ill also serve as an A p p lie d  Research U n it fo r the Departm ent and to prom ote the 
production o f loca l teaching m aterial.
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f )  F ie ld w o rk  education is an integra l part o f social w ork tra in ing; this im plies that it  is essential 
that lin ks  w ith  other schools o f social w ork  fo r purposes o f fie ld  education need to be established 
through student and staff exchange program m es.
Future Implications
The  developm ent and establishm ent o f the F ie ld w o rk  Education U n it has im plications fo r;
• The N ational Developm ent Plan M id -Te rm  R eview  in  relation to the developm ent o f the Social 
W o rk  Departm ent w ith in  the U n ive rs ity  p o lic y  and fram ew ork.
• Com m unity-based R ural D evelopm ent Outreach Program m es.
• C ontinu ing Education fo r Socia l W o rk  Practitioners.
• C om m unity Education Program m es, eg, A ID S .
• Focused research topics in  specific areas o f interest, eg, Gender Issues in  S ocia l W o rk  Practice.
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